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A  R e a p p r a i s a l  o f  S t u d e n t  R e s i s t a n c e  
J A C Q U E L I N E  J O H N S O N  a n d  R I C H A R D  J O A N I S S E  
I n  l a s t  S p r i n g ' s  R c t · i c t l '  w e  p u b l i s h e d  " A n  E s s a y  O n  S t u d e n t  R e s i s t a n c e "  i n  a n  a t t e m p t  
t o  m a k e  s e n s e  o u t  o f  c l a s s r o o m  e x p e r i e n c e s  w e  h a d  f o u n d  d i s t u r b i n g  a n d  i n  a n  e f f o r t  
t o  e n g a g e  f a c u l t y  a n d  s t u d e n t s  i n  a  d i s c o u r s e  a b o u t  e d u c a t i o n .  B r i e f l y ,  t h e  e s s a y  c h a r a c -
t e r i z e d  s t u d e n t  r e s i s t a n c e  a s  i n v o l v i n g  h o s t i l e  o r  p a s s i v e  r e l u c t a n c e  t o  l e a r n ,  t o  e n g a g e  
i n  m e a n i n g f u l  c o n v e r s a t i o n  i n  t h e  c l a s s r o o m ,  o r  t o  s e r i o u s l y  p u r s u e  r e a d i n g  a n d  w r i t -
i n g  a s s i g n m e n t s .  \ X i e  t r e a t e d  r e s i s t a n c e  a s  a  n e g a t i v e  f o r c e  w e  f e l t  c o m p e l l e d  t o  o v e r -
c o m e  i f  \ \ ' e  w e r e  t o  c r e a t e  a  c o m m u n i t y  o f  l e a r n i n g . !  O u r  o r i g i n a l  e s s a y  o n  s t u d e n t  
r e s i s t a n c e  d e s c r i b e d  i t  a s  s o c i a l l y  p r o d u c e d  b y  s t r u c t u r a l  c o n d i t i o n s  i n  t h e  u n i v e r s i t y ,  
t h e  s o c i a l  c l a s s  " c l a s h "  o f  s t u d e n t s  a n d  f a c u l t y ,  t h e  s t u d e n t s '  a n t e c e d e n t  h i g h  s c h o o l  
e x p e r i e n c e ,  a n d  t h e  c o u n t e r - r e s i s t a n c e  o f  f a c u l t y  t h e m s e l v e s .  
T h e  e s s a y  w e  p r e s e n t  h e r e  e x a m i n e s  t h e  d i s c o u r s e  w h i c h  e m e r g e d  i n  r e s p o n s e  t o  
t h e  o r i g i n a l  p a p e r .  T w o  d i s t i n c t  i n t e r p r e t a t i o n s  o f  s t u d e n t  r e s i s t a n c e  h a v e  u n f o l d e d ,  
o n e  p r o d u c e d  b y  f a c u l t y ,  o n e  b y  s t u d e n t s .  T h i s  e m e r g i n g  d i s c o u r s e  h a s  c a u s e d  u s  t o  
r e c o n s i d e r  o u r  o r i g i n a l  c o n c l u s i o n s .  
F a c u l t y  V o i c e  
O u r  c o l l e a g u e s '  r e s p o n s e  t o  t h e  f i r s t  e s s a y  w a s  s w i f t  a n d  u n i v o c a l .  W e  w e r e  c o n -
g r a t u l a t e d  f o r  b r i n g i n g  i n t o  t h e  p u b l i c  f o r u m  a  p r o b l e m  w i t h o u t  a  n a m e .  W e  w e r e  
a p p l a u d e d  f o r  c a l l i n g  o n  t h e  c a r p e t  " s t u d e n t  a t t i t u d e s , "  w h i c h  h a d  l o n g  n e e d e d  c h a n g e .  
W e  f o u n d  o u r s e l v e s  i n  t h e  i n t e r e s t i n g  p o s i t i o n  o f  h a v i n g  b e e n  r e a d  a s  b l a m i n g  s t u -
d e n t s  f o r  t h e i r  r e s i s t a n c e  t o  e d u c a t i o n .  T h a t  h a d  n o t  b e e n  o u r  i n t e n t .  
W e  \ v e r e  t r o u b l e d  b y  t h e  r e s p o n s e  o f  o u r  c o l l e a g u e s .  C e r t a i n l y  t h e y  h a d  n o t  b o t h e r e d  
t o  r e a d  b e y o n d  t h e  f i r s t  d e s c r i p t i v e  p a r a g r a p h s .  C l e a r l y ,  t h e y  h a d  m i s r e a d  o u r  w o r k .  
F u r t h e r  c o n s i d e r a t i o n  o f  t h e  f a c u l t y ' s  r e s p o n s e  t o  s t u d e n t  r e s i s t a n c e  s u g g e s t s  t h a t  o u r  
c o l l e a g u e s  s h a r e  i n  c o m m o n  a  s t e r e o t y p e  w h i c h  b l a m e s  t h e  s t u d e n t s  f o r  t h e i r  r e s i s t a n c e .  
F a c u l t y  e n v i s i o n  a n  i d e a l i z e d  s t u d e n t  w h o  h a s  m a s t e r e d  t h e  b a s i c  s k i l l s  o f  a c t i v e  r e a d i n g  
a n d  w r i t i n g  a n d  h a s  a t  l e a s t  s o m e  n o t i o n  o f  c r i t i c a l ,  a n a l y t i c a l  t h o u g h t .  T h e  i d e a l  s t u -
d e n t  h a s  b e e n  e x p o s e d  t o  t h e  c l a s s i c s  a n d  i s  s e c u r e l y  g r o u n d e d  i n  k n o w l e d g e  o f  w e s t -
e r n  c u l t u r e ,  v a l u e s  a n d  h e r i t a g e .  T h i s  i s  t h e  s t u d e n t  w e  w i s h  t o  e n c o u n t e r .  T h i s  i s  
t h e  s t u d e n t ,  m o r e o v e r ,  w e  b e l i e v e  w e  d e s e r v e .  
T h i s  e n t i t l e m e n t  h a s  b e e n  r e i n f o r c e d  b y  t h e  d e c a d e ' s  c r i t i q u e s  o f  s e c o n d a r y  e d u c a -
t i o n .  W o r k s  b y  B l o o m ,  H i r s c h ,  F i n n ,  a s  w e l l  a s  t h e  r e p o r t  c a l l e d  A  N a t i o n  a t  R i s k ,  
i n f o r m  u s  w h a t  t h e  s t u d e n t  i s  n o t ,  a n d  s h o u l d  b e .  T h e  r e p o r t s  a r e ,  m o r e o v e r ,  v i c i o u s  
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in their attack on the high school. They are matched in their meanness only by the 
actual responses they provoke - i.e., unrealistic responses of university faculty to the 
real pupils encountered in the classroom. 
In the classroom, faculty respond to a caricature of the actual student, based on 
negative stereotypes reinforced by the conservative critique of secondary education. 
Teachers hold this caricature of the "real" student up against the socially constructed, 
idealized notion of an essential student, and come to the classroom prepared to be 
frustrated and disappointed by those who face them each semester. The viciousness 
of faculty in their collective representation of the student is expressed succinctly in 
the way they describe students to each other outside the classroom: "they're cretins; 
they're parochial; they're loggerheads; they're lazy." 
In fact, we have very little first- or second- hand knowledge of the real nature of 
the lives our students lead or of the content of their secondary school experience. What 
we know, we have read in Bloom or Hirsch; what we know most assuredly is that 
we are being cheated, and that we deserve better. The essential student has come to 
be regarded by us as a necessary and deserved condition of our labor, something to 
which we believe we are entitled by virtue of having chosen to be university professors. 
This caricature of the student is based on negative stereotypes, and, like all stereo-
types, has social-psychological benefits for those who hold them. In this case, the igno-
rance of the students enhances our own sense of knowledge and intelligence, thus our 
self esteem. This may be especially significant for those of us who define our person-
hood by our membership in an intellectual elite, yet who in fact teach at a decidedly 
non-elite, four year university. 
Instead of devising methods that might facilitate the students' entry into our world, 
we come to the classroom and, by the sophistication of our language, our reference 
to and choice of reading materials, and by the assumptions we make about the skills 
students should have mastered, exclude them. More importantly, we publicly humili-
ate them. For example, the first two reading assignments in the required Freshman 
Seminar Handbook compiled by our university faculty, are Alan Sanoffs "What Ameri-
cans Should Know" and Allan Bloom's "The Excitement of Learning," both of which 
condemn the educational experience our students have just completed, informing the 
students how inadequately prepared they are for their college experience. In our dis-
cussions about these essays, we force students to acknowledge the accuracy of these 
claims and leave them frustrated by their admissions. The "ceremony of degradation" 
is underway (Garfinkle). 
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~. I n  o u r  d i s -
r a c y  o f  t h e s e  
: l e g r a d a t i o n "  
T h i s  c a r i c a t u r e  o f  t h e  s t u d e n t  i s  h a s e d  
o n  n e g a t i v e  s t e r e o t y p e s  
W e  r e c o g n i z e  t h e  d a n g e r  i n h e r e n t  i n  t h i s  d e s c r i p t i o n  o f  t h e  f a c u l t y  v o i c e .  W e  h a v e  
n o w  m o v e d  f r o m  o u r  o r i g i n a l  p o s i t i o n ,  i n  w h i c h  w e  w e r e  r e a d  a s  " b l a m i n g  t h e  s t u -
d e n t "  t o  a  n e w  p o s i t i o n  i n  w h i c h  w e  a p p e a r  t o  b l a m e  t h e  f a c u l t y .  O n  t h e  c o n t r a r y ,  
t h e  f a c u l t y  r e a d i n g  o f  s t u d e n t  r e s i s t a n c e ,  l i k e  t h e  r e s i s t a n c e  i t s e l f ,  m u s t  b e  r e g a r d e d  
a s  a  s o c i a l ,  c u l t u r a l  p r o d u c t  ( F o x ) .  I t  i s  c r e a t e d  o u t  o f  t h e  g e n e r a l  " t e x t "  o f  t h e  e m e r g -
i n g  c u l t u r e  o f  t h e  1 9 8 0 ' s .  T h i s  t e x t  i s  c o m p r i s e d  o f  t h e  d e m o g r a p h i c  c o n d i t i o n s  i n  h i g h e r  
e d u c a t i o n  w h i c h  h a v e  s e r i o u s l y  l i m i t e d  f a c u l t y  m o b i l i t y  ( H u b e r ) .  I t  i s  c o m p o s e d  a l s o  
o f  c o n s e r v a t i v e  p o l i t i c a l  i d e o l o g y ,  w i t h  i t s  e x a l t a t i o n  o f  i n d i v i d u a l  f r e e d o m  a n d  c h o i c e ,  
p e r s o n a l  r e s p o n s i b i l i t y  f o r  s o c i a l  o u t c o m e s ,  a n d  b e l i e f  i n  t h e  m o r a l  s u p e r i o r i t y  o f  b l a m i n g  
t h e  v i c t i m .  M o r e o v e r ,  c u r r e n t  p o p u l a r  c u l t u r e  c r e a t e s  h e r o e s  o u t  o f  b a t - s w i n g i n g  h i g h  
s c h o o l  p r i n c i p a l s ,  e n g a g e d  i n  " c l e a n i n g  u p "  a n d  " s t r a i g h t e n i n g  o u t "  o p e r a t i o n s  w h i l e  
s o c i e t y  i g n o r e s  w h a t  w e  b e l i e v e  t o  b e  t h e  r e a l  f u n c t i o n  o f  s e c o n d a r y  a n d  h i g h e r  e d u c a -
t i o n :  t h e  r e p r o d u c t i o n  o f  o u r  s y s t e m  o f  s o c i a l  i n e q u a l i t y  ( A p p l e ) .  
F i n a l l y ,  t h e  f a c u l t y  r e a d i n g  o f  s t u d e n t  r e s i s t a n c e  i s  a n  e x a m p l e  o f  r e s i s t a n c e - i n - k i n d .  
A s  s u c h ,  i t  r e p r e s e n t s  t h e  c o l l e c t i v e  v o i c e  o f  a  f a c u l t y ,  f r u s t r a t e d  i n  t h e i r  a t t e m p t s  t o  
i m p r o v e  t h e  l o t  o f  t h e i r  s t u d e n t s  a n d  i n  t h e i r  e f f o r t s  t o  i n f l u e n c e  t h e i r  o w n  c o n d i t i o n s  
o f  l a b o r .  I t  i s  a  r e s p o n s e  t o  u n i v e r s i t y  a d m i n i s t r a t o r s  c o m m i t t e d  t o  i r r e s p o n s i b l e  p a t -
t e r n s  o f  g r o w t h  i n  n u m b e r s  o f  s t u d e n t s  a n d  n e w  p r o g r a m s ,  w i t h o u t  e x a m i n i n g  t h e  
d e m o r a l i z i n g  a n d  d e b i l i t a t i n g  e f f e c t s  o f  s u c h  p r a c t i c e s  o n  t h e  u n i v e r s i t y .  
F a c u l t y  a n d  s t u d e n t s ,  t h e n ,  e n d  u p  i n  w h a t  a p p e a r  t o  b e  c o n f r o n t a t i o n a l  p o s i t i o n s .  
B o t h  w o r k  t h e  s y s t e m  t o  t h e i r  " m i n i m u m  d i s a d v a n t a g e , "  i . e . ,  b o t h  g r o u p s  n e g o t i a t e  
i m p l i c i t l y  w i t h  t h e i r  o p p o n e n t s  t o  a r r i v e  a t  a  m i n i m a l i s t  s e t t l e m e n t  r e g a r d i n g  h o w  b u s i -
n e s s  i s  t o  b e  c o n d u c t e d  i n  t h e  c l a s s r o o m  a n d  t h e  u n i v e r s i t y  ( H o b s b a w n ) .  T h i s  o n -
g o i n g  n e g o t i a t i o n  i s  b a s e d  o n  t h e  f a c u l t y ' s  s t e r e o t y p e  o f  t h e  s t u d e n t ,  a n d  i s  g r o u n d e d  
i n ,  a n d  l i m i t e d  b y ,  o u r  a g e  a n d  e x p e r i e n c e .  I n  a  d i f f e r e n t  c o n t e x t ,  S h a r o n  T h o m p s o n  
c a p t u r e s  t h e  d i s p a r a t e  n a t u r e  o f  o u r  w o r l d s  o f  d i s c o u r s e  i n  h e r  c r i t i q u e  o f  f e m i n i s t  
a t t e m p t s  t o  u n d e r s t a n d  t e e n a g e  r o m a n t i c i s m  i n  f e m i n i s t s '  o w n  t e r m s .  S h e  s a y s :  " ' I  w a s  
a  t e e n a g e r , '  w e  t h i n k ,  ' a n d  s o  I  k n o w  h o w  i t  i s . " '  T h o u g h  w e  m a y  h a v e  o n c e  b e e n  
w h e r e  o u r  s t u d e n t s  n o w  a r e ,  w e  a r e  n o  l o n g e r  t h e r e ,  a n d  o u r  o w n  d e v e l o p m e n t a l  t i m e  
a n d  p l a c e  l i m i t s  o u r  c a p a c i t y  t o  c o m p r e h e n d  t h e i r  p e r s p e c t i v e .  I t  l i m i t s ,  m o r e o v e r ,  o u r  
a b i l i t y  t o  n e g o t i a t e  a  m u t u a l l y  b e n e f i c i a l  o u t c o m e  b a s e d  o n  m u t u a l  t r u s t .  
S t u d e n t  V o i c e  
O u r  o r i g i n a l  e s s a y  w a s  e m p l o y e d  a s  a  t e a c h i n g  d e v i c e  i n  s e v e r a l  c l a s s e s  o n  o u r  c a m p u s ,  
p r o d u c i n g  a  c o l l e c t i o n  o f  w r i t t e n  a n d  v e r b a l  r e s p o n s e s  t o  t h e  w o r k . 2  S t u d e n t s  r e a d  
o u r  o r i g i n a l  p i e c e  m o r e  c a r e f u l l y  t h a n  t h e  m a j o r i t y  o f  o u r  c o l l e a g u e s .  A f t e r  a l l ,  a s  o n e  
s t u d e n t  p o i n t e d  o u t ,  t h e  t i t l e  i m p l i c i t l y  h o l d s  t h e m  t o  b l a m e  f o r  r e s i s t a n c e .  T h e i r  m o r e  
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careful reading is also explained by their regarding us as "other," and their not expect-
ing to share our reading of the classroom situation. The student interpretation of resis-
tance parallels our original interpretation, yet adds other dimensions to our 
comprehension of the situation. 
Student discourse tells us that students accurately read the faculty definition of the situ-
ation. That is, they know how they are viewed by us. They quickly learn during their 
first semester that we regard their high school preparation as inadequate. And they 
universally acknowledge their resistance as a fact of the classroom. However, they 
account for it differently than we did in our original essay, and differently from the 
"victim-blame" approach adopted by most of our colleagues. 
Student accounts of resistance point to a culture which emphasizes "easy-fixes" and 
quick solutions. Thus, they tell us that students will "naturally" resist any difficult 
or time-consuming task. They point also to our collective cultural obsession with grades, 
to the exclusion of learning or content. One student says: "None of the colleges I applied 
to wanted to know what I had learned in high school; all they cared about was my 
grade point." Like our own account, the student explanation of resistance considers 
the structural impediments of the university, e.g., large class size which, from their 
vantage point, restricts the instructor to a pattern of "boring lectures" and which makes 
it difficult for faculty to involve students actively in the process of learning. 
Missing in their accounts are what we genuinely expected to predominate: complaints 
about having to take required courses they see as irrelevant and boring. Students here 
seem to have a sincere regard for the necessity of a General Education (contrary to 
the national disdain for General Education reported in Alexander Astin's annual sur-
vey of college freshmen), and only a handful attribute their resistance to university 
imposed curricular requirements. 
Many of our student respondents corroborate the findings of the national reports 
that criticize the quality and content of the secondary school experience. Students 
acknowledge their inadequacy, but ground it in the reality of their situation. One stu-
dent expresses the dilemma in this way: 
Students resist, the authors say, because they refuse to deal with difficult material 
and only want a minimal grade. What the authors need to realize is that maybe 
the work done by a student is their best work. Maybe the students have never 
been taught how to dig deeper and search their mind. 
Another student says: 
I read the material we're assigned most of the time. But when I get into the 
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M i s s i n g  i n  t h e i r  a c c o u n t s  a r e  . . .  
c o m p l a i n t s  a b o u t  h a v i n g  t o  t a k e  r e q u i r e d  c o u r s e s  
c l a s s r o o m  a n d  t h e  p r o f e s s o r  s t a r t s  a s k i n g  q u e s t i o n s ,  I  c a n ' t  a n s w e r  t h e m .  T h e  
q u e s t i o n s  h e  a s k s  a r e  n o t  o n e - w o r d - a n s w e r  q u e s t i o n s .  T h e y  r e q u i r e  c o n c r e t e  e v i -
d e n c e  t o  b a c k  t h e m  u p  a n d  w h e n  I  t r y  t o  a n s w e r  a  q u e s t i o n ,  i t ' s  o n l y  h a l f  o f  
a n  a n s w e ( .  I  d o n ' t  t h i n k  a n y o n e  i n  t h e  c l a s s  h a s  e v e r  b e e n  e x p o s e d  t o  t h i s  k i n d  
o f  a n s w e r i n g  [ e m p h a s i s  o u r s :  n o t e ,  t h e  s t u d e n t  d o e s  n o t  s a y  q u e s t i o n i n g ] .  A s  a  r e s u l t ,  
s t u d e n t s  j u s t  s i t  t h e r e  a n d  i t  g i v e s  t h e  i l l u s i o n  t h a t  n o  o n e  h a s  r e a d  t h e  t e x t  w h e n  
a t  l e a s t  h a l f  o f  t h e  c l a s s  h a s .  
T h e s e  s t u d e n t s  r e c o g n i z e  t h e i r  s h o r t c o m i n g s .  T h e y  r e c o g n i z e ,  a l s o ,  o u r  i n a b i l i t y  o r  u n w i l l -
i n g n e s s  t o  b r i d g e  t h e  g a p  t h a t  s e p a r a t e s  u s ,  a n d  t h e i r  a c c o u n t  o f  r e s i s t a n c e  a l s o  i n f o r m s  
u s  a b o u t  o u r  o w n  i n a d e q u a c i e s  a n d  i n  w a y s  w e  h a d  n o t  a n t i c i p a t e d .  
I n  o u r  o r i g i n a l  e s s a y ,  w e  a t t r i b u t e d  s t u d e n t  r e s i s t a n c e  t o  t h e  d i s p a r i t y  b e t w e e n  w o r k i n g  
c l a s s  c u l t u r e  a n d  t h e  c u l t u r e  o f  t h e  a c a d e m i c  w o r l d  ( s e e  a l s o ,  W i l l i s ) .  M a n y  s t u d e n t s  
w h o  r e s p o n d e d  t o  t h a t  e s s a y  w e r e  o f f e n d e d  b y  t h e  a t t r i b u t i o n ,  t h i n k i n g  t h a t  w e  h a d  
u n f a i r l y  s i n g l e d  o u t  o n e  c l a s s  f o r  b l a m e ,  i g n o r i n g  t h e  r e s i s t a n c e  o f  u p p e r  a n d  m i d d l e  
c l a s s  s t u d e n t s .  S o m e ,  h o w e v e r ,  d o  i n  f a c t  a c k n o w l e d g e  t h e  d i f f e r e n c e s  i n  s o c i a l  c l a s s  
a s  a  c o n t r i b u t o r  t o  r e s i s t a n c e .  F o r  e x a m p l e ,  o n e  s t u d e n t  s a y s :  
W o r k i n g - c l a s s  s t u d e n t s  t e n d  t o  b e l i e v e  i n  t h i n g s  t h a t  c a n  h e  s e e n  a n d  t o u c h e d  
a n d  d e a l t  w i t h .  I t  i s  n o t  t h a t  t h e y  t h i n k  i n t e l l e c t u a l s  a r c  n a i v e ;  i t  i s  t h a t  t h e y  
a r e  u n a c c u s t o m e d  t o  t h e  q u e s t i o n i n g  o f  t h e i r  b e l i e f s  a n d  t h e  i d e a s  t h e y  h a v e  t a k e n  
f o r  g r a n t e d .  T h e  s t u d e n t  i s  w a r y  o f  c a s t i n g  o f f  a n y  o f  h i s  o l d  i d e a s ,  h a s  a  d i f f i c u l t  
t i m e  q u e s t i o n i n g  h i s  b e l i e f s ,  a n d  t h e r e f o r e  r e a c t s  i n  c l a s s  b y  r e a c t i n g  w i t h  l i t t l e  
e f f o r t  o r  b y  n o t  r e a c t i n g  a t  a l l .  
M o r e o v e r ,  s t u d e n t s  w h o  t a k e  s o c i a l  c l a s s  i n t o  a c c o u n t  r e m i n d  u s  o f  t h e  r e a l  e x i g e n -
c i e s  o f  t h e i r  d a i l y  l i v e s  a n d  r o u t i n e s :  
A s  a  w o r k i n g - c l a s s  s t u d e n t ,  I  c a n  h o n e s t l y  s a y  t h a t  I  v i e w  m u c h  o f  w h a t  i s  
t a u g h t  t o  u s  a s  n o t  v a l u a b l e  a n d  a  w a s t e  o f  t i m e .  I  h a v e  t w o  j o b s ,  a m  a c t i v e  
i n  s c h o o l ,  a n d  h a v e  a  f u l l  a c a d e m i c  l o a d .  I  w o u l d  l o v e  t o  h a v e  t i m e  t o  s i t  a r o u n d  
i n  t h e  l i b r a r y ,  r e a d i n g  u p  o n  P l a t o  a n d /  o r  m a d n e s s  i n  t h e  n i n e t e e n t h  c e n t u r y ,  
h u t  I  m u s t  g o  o u t  i n  t h e  c o l d  w o r l d  a n d  e a r n  a  b u c k .  M o n e y  m a k e s  t h e  w o r l d  
g o  ' r o u n d ,  s a d  b u t  t r u e .  I  a m  p a y i n g  t o  g o  t o  c o l l e g e ,  a n d  I  a m  f o r c e d  t o  t a k e  
c l a s s e s  w h i c h  I  d e t e s t  a n d  t h a t  h a v e  n o t h i n g  t o  d o  w i t h  m y  m a j o r .  D a y  a f t e r  
d a y  I  w a t c h  t h e  b i l l s  p i l e  u p ,  w h i l e  I  d e s p e r a t e l y  t r y  t o  f i n i s h  t h e  h o o k  a b o u t  
D a n t e ' s  t r a v e l s  t h r o u g h  H e a v e n ,  P u r g a t o r y ,  a n d  H e l l  [ T h e  D i v i n e  C o m e d y ] .  
I  a m  n o t  o b s e s s e d  w i t h  " f a c t s "  o r  r e d u c t i o n i s m .  I  w a n t  t o  l e a r n ,  a n d  a r g u e  a n d  
d e b a t e .  H o w e v e r ,  I  f e e l  s o m e t i m e s  b e a t e n  b y  t h e  s y s t e m ,  u n a b l e  t o  f u l f i l l  a l l  t h e  
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allotted tasks. It's ironic- we.work to stay in college, yet we are accused of resis-
tance because we are of the working class. I am independent, and I will continue 
to be. Sorry if I can't be a snotty little bitch who calls mom for some cash every 
week. Then again, I think I saw one of those girls resisting in class the other day. 
Students are much less willing to blame teachers for their resistance than teachers 
are to blame them. And, they are poignant in their suggestion that resistance represents 
the students' attempt to negotiate a system about which they know very little, and 
which serves to undermine their sense of person and place. The language of the class-
room includes the spoken language of the faculty and the silent language of our represen-
tation of students. Both languages exclude the student, who, in turn, stands mute 
before us (Ardener). Students perceive much more acutely than we do the linguistic 
and symbolic difference between us and them and the limitations it imposes on their 
education. The following example illustrates this point. 
During our semester of data-gathering and conversation with colleagues and stu-
dents about resistance, our campus hosted a visit of Ivan Illich. Our freshman stu-
dents were required to attend and respond to Illich's lectures. In person and in writing, 
Illich epitomizes the academic world: he is the academic's academic, the intellectual's 
intellectual. Our students' responses to Illich validate the observations we have made 
in this paper about the disparate worlds of discourse we inhabit. One student said 
of Illich: "The whole damned thing was about books, books, books. And that's not 
all there is, believe me." Another student said she felt humiliated (not humbled) in 
the presence of Illich, like a child who had wandered into a place where she clearly 
did not belong and where she was definitely not welcome. 
We believe these responses characterize the initial encounters our students have with 
the world of higher education, and their resistance should be reconsidered in this light. 
As such, it appears as a positive exercise in self and cultural preservation. It represents, 
in other words, an effort and response on the part of students to negotiate a settle-
ment and a solution to the attacks on self, history, culture, and social class that entry 
into the arena of higher education represents for them (Scott). 
What are the implications of this for our teaching? Following Freire, Habermas, and 
Misgeld, we define education as social intervention and regard learning as "a step toward 
the achievement of mutual recognition of their capacities (competence) by and for 
teachers and learners." Moreover, education as intervention requires that "teachers 
and learners confirm one another in their identity as inquiring selves in the very proc-
ess that they are jointly committed to: an acknowledgment of one another as equally 
significant participants" (Misgeld). 
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A s  s o c i o l o g i s t s ,  w e  s e e  o u r  s p e c i f i c  e d u c a t i o n a l  t a s k  a s  
t h e  p r o m o t i o n  o f  c u l t u r a l  l i t e r a c y  i n  o u r  s t u d e n t s  
A s  s o c i o l o g i s t s ,  w e  s e c  o u r  s p e c i f i c  e d u c a t i o n a l  t a s k  a s  t h e  p r o m o t i o n  o f  c u l t u r a l  
l i t e r a c y  i n  o u r  s t u d e n t s .  W e  t h i n k  t h i s  e s p e c i a l l y  i m p o r t a n t  a t  G r a n d  V a l l e y ,  w h i c h  
e d u c a t e s  s t u d e n t s  w h o  t y p i c a l l y  a r c  n o t  i n  p r i v i l e g e d  s o c i a l  p o s i t i o n s .  P r o m o t i n g  c u l -
t u r a l  l i t e r a c y  m e a n s  t h a t  w e  m a k e  o u r  s t u d e n t s  a w a r e  o f  t h e  u n d e r l y i n g  a s s u m p t i o n s  
t h a t  c o n s t r u c t  t h e i r  l i v e s ,  a n d  p r o v i d e  t h e m  w i t h  t h e  a b i l i t y  t o  q u e s t i o n ,  d e b u n k ,  a n d  
u n m a s k .  O u r  t a s k ,  t h e n  i s  t h i s :  t o  e n g a g e  o u r  s t u d e n t s  i n  d i s c o u r s e  a b o u t  t h e  c o n d i -
t i o n s  t h a t  e r o d e  t h e i r  a b i l i t y  t o  b e  f r e e .  O u r  g o a l  i s  t o  c r e a t e ,  i n  t h e m  a n d  i n  o u r s e l v e s ,  
a n  a g e n t  l i b e r a t e d  f r o m  t h e  p a s t ,  i m m e d i a t e ,  a n d  f u t u r e  c o n s t r a i n t s  o f  c u l t u r e  a n d  
c l a s s  p o s i t i o n .  O u r  t e a c h i n g  m u s t  e m p h a s i z e  r e f l e c t i o n ;  i t  m u s t  r e d i r e c t  t h e  o p p o s i -
t i o n a l  n a t u r e  o f  o u r  c o n f r o n t a t i o n s  w i t h  o n e  a n o t h e r ;  a n d  i t  m u s t  r e c o g n i z e  s t u d e n t  
a n d  f a c u l t y  r e s i s t a n c e  a s  p o t e n t i a l l y  p o s i t i v e  f o r c e s  o f  s o c i a l  c h a n g e .  
W e  o f f e r  n o  r e c i p e  f o r  m o r e  e f f e c t i v e  t e a c h i n g ,  o n l y  t h i s  a n a l o g y .  W e  s u g g e s t  t h a t  
t h e  t e a c h e r  b e  r e g a r d e d  a s  t h e  p r i n c i p a l  a u t h o r  o f  a  t e x t ,  w h i c h  i s  t h e  c l a s s r o o m  d y n a m i c .  
A s  a u t h o r s ,  w e  " a r r a n g e "  t h e  s t a t e m e n t s  a n d  e x p e r i e n c e s  o f  o u r  s t u d e n t s  i n  a n  e f f o r t  
t o  u n d e r s t a n d  t h e m  a n d  i n  a n  a t t e m p t  t o  m a k e  s e n s e  o u t  o f  o u r  m u t u a l  e n c o u n t e r  
w i t h  e d u c a t i o n  a n d  w i t h  o n e  a n o t h e r .  O u r  m a n d a t e  i s  t o  r e c o g n i z e  t h a t  t h e  r e a d e r ' s  
i n t e r p r e t a t i o n  o f  t h e  t e x t  m i g h t ,  i n  f a c t ,  d i f f e r  f r o m  o u r  o w n .  W e  m u s t ,  t h e n ,  l e a r n  
t o  " r e a d  a g a i n s t  t h e  g r a i n  o f  t h e  t e x t ' s  d o m i n a n t  v o i c e ,  s e e k i n g  o u t  o t h e r ,  h a l f - h i d d e n  
a u t h o r i t i e s ,  r e i n t e r p r e t i n g  t h e  d e s c r i p t i o n s ,  t e x t ,  a n d  q u o t a t i o n s  g a t h e r e d  t o g e t h e r  b y  
t h e  \ \ T i t e r "  ( C l i f f o r d ) .  W e  m u s t  r e c o g n i z e  t h e  p o l y p h o n i c  v o i c e  o f  t h e  t e x t  a n d  b e  p r e -
p a r e d  t o  t a k e  i t  i n t o  a c c o u n t  a s  w e  n e g o t i a t e  a  t r u s t i n g  a n d  m u t u a l l y  b e n e f i c i a l  e d u c a -
t i o n a l  s e t t l e m e n t  w i t h  o u r  s t u d e n t s .  
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